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Supporting Student Success: An Interview

With David Arendale

Retired yet fully active in the field, one of our premiere

scholars shares his journey.

Zohreh Fathi, J-CASP Assistant Editor, Texas State University
Diptendu Kundu, J-CASP Editorial Assistant, Texas State University

https://doi.org/10.58997/6.2jc1

ABOUT DR. DAVID ARENDALE

David Arendale, at the University of Minnesota-Twin Cities, served as an associate professor in the
Department of Curriculum and Instruction within the College of Education and Human Development
and manager for the Educational Opportunity Association Best Practices Clearinghouse. Arendale
formerly served at the University of Missouri-Kansas City in several capacities, including senior
research fellow for the Office of the Vice Chancellor of Student Affairs and Enrollment Management,
national project director of Supplemental Instruction, and interim director for the Center for Academic
A N Development. Since the mid-1980s, he has been an active member of both the College Reading and
Learning Association and the National Association for Developmental Education (NADE; renamed as the
National Organization for Student Success). He served as president of NADE from 1996 to 1997. In 2000,

Arendale was recognized by the Council for Learning Assistance and Developmental Education Associations (CLADEA) for
induction as a Founding Fellow of the profession.

Arendale is devoting more time to the use of social media such as websites, YouTube channels, podcasting, and Twitter
(renamed as X) to communicate in addition to publishing in print and online open-access journals. The use of the Internet,
publications, presentations, and workshops communicate the best practices that others have already created. Part of this
priority is reflected in his leadership of the Educational Opportunity Association National Best Practices Clearinghouse,
which identifies, validates, and disseminates best practices developed by TRIO programs to increase the success of students

who are low-income, first-generation college, and historically underrepresented.

-CASP: You began your college career between

1979 to 1989 working at two community col-

leges in Kansas: Highland Community College
and Pratt Community College. During this period,
you were coordinator of a learning center, direc-
tor of adult and basic education, and instructor of
study skills, history, and social science, among other
roles. Can you describe the influence that these ear-
ly experiences had on your future role as one of the
country’s leading experts and scholars in the field of
developmental education and learning assistance?

Arendale: | cannot imagine a better place to start
than at a small community college. The real action
is at community colleges because that is where
you have a much more diverse set of students and

fewer levels of bureaucracy. Good ideas could be
implemented more quickly. Many of the students
are first-generation students and economically dis-
advantaged, and | had the opportunity to set up a
learning center. Lacking a professional degree in de-
velopmental education, | joined many professional
associations associated with our field, such as the
College Reading and Learning Association, the In-
ternational Reading Association, the National Asso-
ciation for Developmental Education, now renamed
the National Organization of Student Success, and
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others. Those early years were spent reading jour-
nals. | was going to the conferences and asking peo-
ple in the hallways at the meetings, “How do | do my
work?”.

We created something from scratch: individ-
ual tutoring, developmental education classes, and
computer-assisted instruction (CAl). And if you can
believe it, audio cassettes, and the rest, and it was
a wonderful inventive time. | did not have anyone to
mentor me or give me clues about how to help stu-
dents to become successful. | had to do all of those
things on my own, and my time with the communi-
ty colleges gave me my first teaching experience. |
learned that there are many different approaches for
students, but | loved my community college life. As a
first-generation college student myself, | felt right at
home.

J-CASP: You received your master’s degree in histo-
ry from Emporia State University in 1985. You then
earned a certificate in higher education policy with
a major in developmental education from Appala-
chian State University through the Kellogg Institute
in 1990. During this time, you were also pursuing an
Educational Specialist degree from the University of
Missouri-Kansas City (UMKC), completed in 1991.
Subsequently, you became director of the Nation-
al Center for Supplemental Instruction (SI) between
1991-2001 while completing your doctoral degree in
history and higher education policy, both from UMKC
in 2000. How did your educational background and
research focus inform your work with SI during this
period?

Arendale: | am very grateful to the professors | stud-
ied with in all those places. In 1989, | went to the Kel-
logg Institute at Appalachian State University, which is
when | committed my career to the field of develop-
mental education. It put me into a network of other
professionals who kindly trained and mentored me.
The most influential person was Dr. Hunter Boylan,
with whom | have maintained a lifelong relationship
as a personal friend and professional colleague. The
rest of the graduate work, along with what | learned at
the Kellogg Institute, gave me the tools | needed to be
a good researcher and develop meaningful research
guestion relevant to my study. My focus was to write
for my peers serving as practitioners in the field.

That is part of why | did not pursue a pure
history background. | did not want to study the thir-
teenth-century monks in France. | am sure that is a
very interesting topic, but it would not have been as
interesting and relevant to me as helping first-gen-
eration students succeed. So that is why it was im-
portant for me to have quality questions, to develop
guantitative and qualitative research skills, and to
write meaningfully.

Many practitioners teaching in our field
never thought of themselves as scholars, but they
would have liked receiving some insights that could
help them with tomorrow’s lesson plans, how to
organize class sessions, and how to organize their
peer learning programs. | marched across America
doing presentations about learning programs for
decades. | helped these practitioners do more re-
search studies and publish more publications. | was
very fortunate.

My skill set became a perfect match when
| was hired at the National Center for Supplemen-
tal Instruction at the University of Missouri, Kan-
sas City (UMKC). | was mentored by Dr. Deanna C.
Martin, who created Supplemental Instruction, and
we wrote several publications together, conducted
training workshops, and presented at conferences
across the United States and other countries. | trav-
eled with her to Sweden and England, and | went
to Mexico to do training workshops with other col-
leagues. It was a fabulous time at the National Cen-
ter for SI.

J-CASP: After your time at UMKC, you became an
assistant professor at the University of Minnesota’s
(UM) General College in 2002. In 2006, the Gener-
al College was downsized into the Department of
Postsecondary Teaching and Learning within the
newly constituted College of Education and Human
Development. During this same year, you were pro-
moted to associate professor. Please describe what
occurred at UM during this period and how these
structural changes, including the dismantling of the
General College, affected your career.

Arendale: | began at the General College because |
received a phone call from a faculty member who
said “We are hiring dozens of new faculty members
to expand the General College. And we know about
your work.” After a rigorous interview process, | was
then hired as assistant professor to teach an intro-
ductory world history course that was infused with
best practices of developmental education.

It was wonderful and turbulent tine at UM
because the General College was well-known across
the United States. It existed for nearly 90 years. It
was a place where students who showed promise
but could not meet UM'’s stringent entrance re-
guirements could be accepted into the university. If
they came into the General College, whenever they
finished their coursework infused with best practic-
es of developmental education with us and transi-
tioned into the mainstream university population,
their graduation rates would be about the same as
the other students. So, the General College was an
excellent model, and other colleges emulated it, but
it also attracted enemies.
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One of the reasons why some UM admin-
istrators wanted to dismantle General College was
that the college was bringing in students with low-
er ACT composite scores. One of the metrics for the
so-called systems for ranking institutions was the
average ACT or SAT score of incoming students. The
administration at UM figured out that if they could
dismantle the General College, they could raise aver-
age incoming test scores and, therefore, increase the
university’s institutional ranking.

All this turmoil occurred at UM and other in-

stitutions across the United States. A national trend
began of very few four-year institutions offering
developmental-level courses. And the universities
made all kinds of excuses, such as,
“You’ve got community colleges, and
they can do the job." Then the com-
munity colleges ask, “Well, why can’t
the high schools do the jobs? Why
can’t they take care of it?” And it be-
came an endless cycle of blame. As |
was thinking about all of this, | was
thinking about language and politics,
the politics making political language,
and the words developmental educa-
tion and remedial education. These
words became dirty—we wanted to
scrub them out of our memory and
take them out of our institutions.

When the General College was
dismantled, | was promoted to as-
sociate professor and moved to the
Department of Postsecondary Teach-
ing and Learning within the newly
constituted College of Education and
Human Development, which was
once again integrating best practices
of developmental education into the
students’ first two years of college in-
struction. We also had a graduate pro-
gram with a mission of turning out new instructors
or designers of learning centers. That was a fledg-
ling program, which was, unfortunately, dismantled
as well. I ended up in the Department of Curriculum
and Instruction, which turned out to be a really good
home. A couple of my colleagues were moved to this
department as well. That just confirmed even more
of my dedication to developmental education. With
further research, publications, and presentations, |
was able to use all of the institution’s social media
and academic resources to share best practices of
developmental education. So, in a sense, it acceler-
ated my work.

In 2019, about five months before the pan-
demic, | chose to take an early retirement because
tenured faculty members were incentivized to retire
early. | thanked them, left, and then continued my

work—publishing and doing conference presenta-
tions, webinars, podcasts, and the rest. But now I've
got total freedom to do what is best for me, my read-
ers, and indirectly | hoped, students.

J-CASP: In 2010, you began to manage the Educa-
tional Opportunity Association’s (EOA) Best Practices
Clearinghouse, a position you still hold. Please share
with our readers your role with this clearinghouse
and the mission of EOA.

Arendale: It was a partnership with Mr. Clark
Chipman, an essential leader in the field of TRIO
equity programs. | became involved with Clark
because of my past UM community
service with TRIO. Clark and | had long
conversations for over a decade on
how there is no simple one-stop shop
you can go to identify educational
practices that would help students
who are economically disadvantaged
and academically underprepared. Mr.
Chipman and | talked about developing
a best practices clearinghouse where
people can come and find practices in
tutoring, academic advising, and global
curriculum, and more relevant to many
TRIO programs. This position allowed
me to bring in other skill sets, such as
building websites. | also understand how
to set up systems to identify, validate,
and disseminate education practices
from my experinece with SI at UMKC.
There is an old saying about what luck is,
“Luck is defined as preparation meeting
opportunity.” I had all of this preparation,
but | knew | was being prepared for
creating this Clearinghouse when the
opportunity came.
The Educational Opportunity
Association is one of the regional professional as-
sociations for TRIO professionals across the United
States. There are eight of these associations, and
EOA more or less represents the Midwest. My re-
sponsibility is to recruit external reviewers to re-
view submitted education practices to make sure
that they pass the standard needed to be listed on
the website. This has been my enjoyment, and |
have a unique love for doing this. | have that web-
site, which is more than a website. It’s an active
academic community.

The EOA Best Practices Clearinghouse is like
the What Works Clearinghouse sponsored by the
Department of Education. That is a wonderful re-
source with very rigorous standards on what they
list. However, they have yet to focus on first-gen-
eration and economically disadvantaged students.
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So, the EOA Best Practices Clearinghouse is a niche,
and | am happy to see us meet the niche because
| am one of them—a first-generation college stu-
dent.

J-CASP: You mentioned that your retirement actu-
ally is not retirement. Since 2019, you have under-
taken an impressive range of project and research
themes, including Supplemental Instruction; peer-
led learning assistance; developmental education;
transitional courses and programs; learning tech-
nologies; history curriculum and simulations; and
access, equity, and antiracism. Many scholars tend
to focus on one or two major themes within their
career, but you have embraced a diverse set. Can
you share insights into how these varied themes
intersect and influence your work?

Arendale: | have a plethora of interests. A tradi-
tional scholar would have focused on one or two
projects, and that is wonderful. | am interested
in so many areas because | think of myself as a
practitioner, first, and a scholar, second. All of my
passions converge with inclusive and culturally
sensitive pedagogy, research, peer learning, and
learning technology. My passion result in a more
powerful way to improve student outcomes.

J-CASP: Given your extensive service at the state,
national, and international levels, including being
president of the NADE in 2000, how did your role
as president align with your broader commitment
to college access and developmental education?
Can you reflect on the overall trajectory of your
service to the profession?

Arendale: Becoming involved in leadership with
NADE chapters at the state, regional, and national
levels makes you feel more and more responsible
as you are elected to those positions. It reminds
you that you have a responsibility to do something
with your influence. You have a public voice. You
can influence others and policymakers to influence
practitioners and conduct research projects. It was
a tremendous professional and personal develop-
ment to get involved in those positions.

Secondly, it was an enormous sense of re-
sponsibility. | wanted to do well and to recruit peo-
ple to replace me. The work continues because
organizations can never be dependent upon per-
sonalities; they have to be dependent upon a suc-
cession of volunteers. Being a leader and providing
service to our field can be overwhelming because
(with infrequent exceptions for a few staff mem-
bers and organizations) everyone works as a vol-
unteer. No one pays us; they pay our expenses to
travel to meetings, but somehow, we add this to

our everyday workload. However, being president
of NADE was a great honor and brought prestige to
my department and an enormous opportunity to
get to know the field and develop a national net-
work of contacts with whom | could do research,
ask questions, and be supportive. Service to our
field is something | recommend for everyone in our
field.

J-CASP: You were honored in 2000 by being select-
ed as one of CLADEA’s first Founding Fellows. Se-
lection as a Fellow represents the highest honor
conferred upon professionals within our field of
learning assistance, tutoring, and developmental
education. The mission of CLADEA is to coordinate
the work of its member organizations, promote
collaboration among the member organizations,
serve as a forum for communication, provide lead-
ership on policy development, recognize outstand-
ing contributions, encourage professional develop-
ment, and advocate for research in postsecondary
learning assistance and developmental education.
Can you share a specific instance or project where
your role as a CLADEA Fellow allowed you to make
a meaningful contribution to one or more of these
purposes?

Arendale: Let me first say that selection for this
award was the most humbling experience | have
ever had. | was only, | think, 40 years old at the
time. Being on the stage with field leaders like John
Gardner and others was overwhelming. It gave me
a great sense of responsibility that | still had a long
professional career in front of me; | needed to live
up to that responsibility and continue to propel
myself into new work.

What did | do regarding part of the mission
of CLADEA? | accelerated my work with research
on peer-assisted learning programs. | did even
more publications and research. | also created an
annotated bibliography for each national model
on peer-assisted learning. | update that each year,
and | do that as a service to the scholars in the
field, making it easier for them to find professional
literature. These bibliographies include more than
2,000 annotations. | also recently published a more
detailed history of Supplemental Instruction.

One of the most incredible things that’s
happened to me in my professional career has
been mentorship from others such as Dr. Hunter
Boylan, Dr. Deanna Martin, Dr. Amy Lee (my de-
partment chair at the University of Minnesota),
and many others. And part of my opportunity now
is to mentor others. Additionally, | am doing more
research and publications with other co-authors
now more than ever and am still working with and
mentoring graduate research assistants.
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J-CASP: After the University of Minnesota, you have
become a co-convenor of the Colleagues of Color
for Social Justice. | know you already touched a little
bit on that, but what is the mission of this group?
Can you please tell us some details about it?

Arendale: It was 2019, and | realized that | could not
move forward unless | had more co-authors who
were educators of color. My work did not reflect
enough about cultural sensitivity and more inclusive
pedagogies. | have my limitations as a White person,
particularly as a White male person. So, | put out a
three-sentence invitation on our field’s national list-
serv for people who work in learning assistance and
developmental education. | had 53 people, ranging
from counselors to a college vice president, who re-
sponded that they would like to get involved in a
writing group with me.

| saw that many people of
color wanted to do something with
the national conversation on race and
education. | decided that | needed to
reinvent my writing group as a writ-
ing group composed of colleagues of
color. | recruited a colleague of color
to be the co-convenor. Although | am
not a person of color, | believe that | fit
into the group because | am an ally, a
technical term for people of privilege
who support others to be successful.

| had many incomplete pub-
lications for the group to work on,
and we also came up with some new
ideas. We devised a system for group
members to show their preferences
for which writing projects they want-
ed to be involved with. Our mission is
to function as a media production group that writes
about success, classroom instruction, student ser-
vices, and equity programs that intersect with social
justice. We have produced 10 publications, conduct-
ed three webinars, and done numerous conference
presentations. We still have another half a dozen
publications to work on.

The most influential publication that we
have completed is “Antiracism Glossary for Educa-
tion and Life,” published in J-CASP (Pokhrel et al.,
2021). The glossary is especially unique because of
the lived examples that several of the co-authors
shared. While other glossaries on racism and an-
ti-racism provide excellent definitions (which we
often quote in our manuscript), these glossaries do
not provide authentic examples to illustrate mean-
ing. Co-authors shared with me how painful it was
to write about microaggressions against them and
other forms of racism they had experienced. How-
ever, their examples have allowed me and our read-

ers to gain a further understanding of privilege, mi-
croaggression, and the other 30 or so terms defined
in the glossary.

As of the last time | checked, the article has
been downloaded over 3,000 times, and by now, it
could be over 4,000 times. Has our glossary changed
the world? No, but we hope our Colleagues of Color
for Social Justice’s contribution helps others to cre-
ate classrooms and student service activities that
are more inclusive for a culturally diverse student
body. The most wonderful part of the writing group
is that | get to follow along and learn with my col-
leagues. It has been a remarkable experience for
me. At some point, | will step down from my role as
a co- convenor and someone else will replace me.
But | would like to continue to be an ally and be a
member of the group because | think it is making

its contribution in a small way to the
national conversation.

J-CASP: Finally, you recently co-found-
ed the Alliance for Postsecondary Ac-
ademic Support Programs (Alliance).
The Alliance is currently composed of
a small group of experts from the field
of postsecondary student success,
developmental education, and learn-
ing support. These scholars, includ-
ing yourself, are tasked with revising
and updating the NADE Self-Evalua-
tion Guides (Guides) previously pub-
lished by the National Association for
Developmental Education for that
organization’s certification initiative.
NADE is now called the National Or-
ganization for Student Success and
no longer offers certification nor
is publishing these updated and revised Guides.
What is the purpose of revising these Guides, and
is the Alliance partnering with any learning assis-
tance organizations to promote and publish these
Guides?

Arendale: The Guides provide another example
of co-authorship. Participating in this venture
dates back 30 years because | was involved with
the first edition, which consisted of a guide for
tutoring and one for course-based learning assis-
tance, a clumsy term for peer learning programs
inside or outside of the classroom, another for
developmental-level courses, and the final one fo-
cused more broadly on the teaching and learning
process. Although | personally authored the third
edition of the Course-Based Learning Assistance
Guide, the other Guides each have two or more
co-authors. The Alliance members meet periodi-
cally to share ideas and get feedback on our work.

40



JOURNAL OF COLLEGE ACADEMIC SUPPORT PROGRAMS

A strength of these guides is that in addition to
co-authorship, each guide has or will be distribut-
ed to field practitioners for review, piloting, and
recommendations. We are using this field-tested
approach to identifying a best practice rather than
a quantitative or qualitative approach.

We are currently allied with the Interna-
tional College Learning Center Association (for-
merly the National College Learning Center Asso-
ciation), which will promote the Guides through
their organization (see https://nclca.wildapricot.
org/BPG). We are also approaching CLADEA to
see if they can help facilitate these guides to the
member organizations of CLADEA. | have already
recruited four colleagues to take over editing the
fourth edition of the CLA Guide in a few years
when | step back in 5 or 10 years.

J-CASP: s there anything else you would like to share
with the field?

Arendale: | love learning how to use technology to
facilitate and share my work. | believe | mentioned
earlier that | love podcasting. It is a fantastic way to
influence, entertain, and educate others. Currently, |
have seven podcasts—one for each day of the week.
Topics include the history of the field, learning tech-
nology, and peer learning programs. | incorporate Al
in many of the podcasts to provide multiple voices
that interact with each other to make the podcasts
more engaging to listeners. | believe that podcasting
is a fantastic way to influence others. The total num-
ber of downloads for my publications and podcasts
is now reaching about 2.5 million. | am also using Al
to generate video summaries of my articles and pod-
casts, which | post on seven corresponding YouTube
video channels and seven Facebook pages.

| regret not being in the classroom. It is an
exciting, challenging time, with Al causing faculty to
create different learning environments and require
different ways of assessing students regarding stu-
dent competencies in the classes. But technology al-
lows me to celebrate the freedom that | have from
my home office. | get to do great things, and | get
to work with great people. And | constantly interact
with people outside of my house. As you can see, |
am definitely not retired. Instead, | consider myself to
be on the world’s most extended unpaid sabbatical.

| ran across a short story with a compelling
guestion: “Are you a candle or are you a mirror?”
Candles create light to illuminate the darkness and
a mirror behind the candle helps to reflect the light.
Both are important to illuminate the room. This has
helped me to understand my present role. | still con-
duct research and publish with others. That is sim-
ilar to the candle. | also promote the scholarship of
others through the Best Practices Clearinghouse, Col-

leagues of Color, podcasting and other social media,
and other activities. Those activities would be exam-
ples of the mirror. The older | become, the more |
shift my efforts to serve as a mirror for the emerging
and established scholars of our field. | embrace this
experience. Over my desk is a framed copy of the fi-
nal Calvin and Hobbes comic strip gifted to me by Dr.
Karen Agee, one of the historic leaders of our profes-
sion. In it, Calvin says to Hobbes, “It’s a magical world
Hobbes ol’ buddy. Let’s go exploring.” And off they go
sledding. Like Calvin and Hobbes, | have the privilege
of exploring new horizons every day.
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